
Utah CCGP – Guidance Activities Results Report (Large Group) 2006-2007 

School: Bennion Junior High School 

Project Focus: Bullying Intervention and Prevention       

Target Group: 7
th

 Grade Students 

 

 

ABSTRACT  

This project targeted all 7
th

 grade students at our school as it became apparent that there was a problem with 

students in this grade being bullied or bullying.  Guidance curriculum was presented that educated the students 

on bullying issues- how to identify, how to respond, and how to report. After the intervention, we found the 

students to be more aware of bullying issues, how they are affected by them, and options for dealing with 

bullying incidents.  

 

PROJECT  DESCRIPTION 

Introduction  

 We noticed a problem with bullying in the 7
th

 grade.  The aim of this project was to make students more 

aware of what bullying is and how to respond or deal with it. 

 

Participants 

 All 7
th

 grade students were participants. 

 

Method 

 A counselor presented a power point presentation defining bullying, how to identify it, how we are all 

affected by it, and how to best respond to bullying.  Discussion on this topic was part of the presentation.   

 The intervention was evaluated through pre and post tests that measured the students’ knowledge on the 

topic.  The presentation took place in the TLC classes so as to reach all 7
th

 graders.   

 

RESULTS 

 

Data from pre and post tests indicate that after the intervention, the 7
th

 graders had a better understanding and 

knowledge of what bullying is and how to deal with it.  Pre and post test scores were compared and show an 

improvement with the post test scores.  Teachers also reported fewer bullying incidents in their classrooms after 

the presentations. 

Teacher 
Class 
Period 

Pre-Test 
Average 

Post-Test 
Average Difference 

Martinez 1 5.30 7.22 1.92 

Martinez 2 6.96 7.28 0.32 

Martinez 3 6.30 7.34 1.04 

Martinez 7 6.28 6.45 0.17 

Ricks 1 6.25 6.80 0.55 

Ricks 2 5.90 6.78 0.88 

Ricks 3 6.60 7.24 0.64 

Poffenberger 1 6.10 7.28 1.18 

Poffenberger 2 6.40 7.10 0.70 

Poffenberger 3 6.40 7.20 0.80 

Totals   6.25 7.07 0.82 

 

 

 

 

 

 



DISCUSSION 

The bullying presentation was well received.  An awareness of the issue at Bennion Jr. High School is evident.  

Classroom discussion indicated a high number of students who have experienced bullying in 7
th

 grade.  Students 

are able to easily identify incidents of bullying; however, the greatest impact of the lesson was how to deal with 

it.  Students often did not know how to respond or react to bullying situations, especially when they were a by-

stander.  In retrospect, the pre and post test measures were not as effective in part because the questions asked 

were too easy and there may not have been enough questions to obtain information from the students.  Another 

observation is this presentation would have been more effective as a preventative measure early in the school 

year rather than an intervention late in the school year.  Many students disclosed being the target of bullies all 

year and had done nothing about the situation because they didn’t know what to do.  Since the presentation, a 

number of students have commented “things are better” here at Bennion. 

 



Utah CCGP – Closing the Gap Results Report (Small Group) 2006-2007 

School: Bennion Junior High 

Project Focus: To have students who failed core classes in 7
th

 and 8
th

 grades make up those 

classes. 

Target Group: 7
th

 and 8
th

 grade students who failed English, math, science, or social studies 

classes during the school year. 

  

ABSTRACT  

 

This project targeted 7
th

 and 8
th

 grade students who did not pass a core class in English, math, social studies, and 

science during the school year. Our goal was to establish a viable after school computer based remediation 

program that would allow students to make up as many classes possible. Those students involved in the 

program remediated (i.e., made up) 49 out of 152 failing grades, which is about what we expected. 

 

PROJECT  DESCRIPTION 

 

Utah Code 53A-13-104 stipulates 7
th

 and 8
th

 grade students who fail classes in English, math, science, and 

social studies be required to go through remediation. We decided to offer this remediation by offering the A 

Plus learning program, which allows students to work independently and at their own pace at individual work 

stations. In the past, this program was available to 9
th

 grade students, but we wanted to see if it world be 

appropriate for younger students. 

 

During the course of the year 152 7
th

 and 8
th

 grade students – about 25% of the total – failed at least one core 

class. At the end of the first term we invited the parents of students who had failed a core class to attend an 

orientation meeting held in the evening. We also sent letters home, met with students individually, and called 

parents directly to tell them about the program. We charged $10 for each quarter credit. During the course of 

each term we followed through with additional meetings with students and parents to encourage their 

participation. An English and math teacher supervised the students in our computer lab Monday through 

Thursday from 3:00 to 4:00 pm throughout the school year. The program started at the end of term one and 

ended at the mid-term of term 4. The attendance and progress of each student was recorded. 

 

RESULTS 

 

Of the 152 students who failed at least one core subject, 70 enrolled in our program. The average daily 

attendance was 17. (Students were not required to attend every day.) A total of 41 students remediated 49 

quarter credits. The average grade for the remediated classes was “B.” 

 

DISCUSSION 

 

To have 41 students make up 49 class credits is no small achievement, since remediation, on average, required 

22 hours of work from each student per quarter credit. We were pleased that the average grade for remediated 

classes was a “B.” On the other hand, we were disappointed that despite our encouragement and reminders, only 

46% (70 out of 152) of the eligible students participated in the program.  Additionally, we were disappointed 

that ultimately only 41 out of 152 students (27%) actually completed the necessary work to make up a failed 

class. We continue to look for ideas that will help us motivate those students who struggle in school. Perhaps 



this program used in conjunction with other interventions will give us better results in the future. 
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CCGP Data Project Report, 2007 

Large Group  

Submitted by: 

Brockbank Jr. High School 

Granite School District 

Counselors: 

Nicia Gale 

Keith Lawson 

Lindsey Miller 

 

Abstract:  Reducing the number of bullying incidents at Brockbank Jr. High School for 

school year 2006-2207 

 

This project came about as a result of the number of bullying incidents that have been 

occurring at Brockbank Jr.  The project was aimed at educating as many students as 

possible to what bullying really is and how it is displayed in many different ways.  

Counselors and assistant principles met with students in their classes and in large groups 

to instruct them on the bullying problem at Brockbank Jr.  The materials used to instruct 

students came from several resources; such as an interactive power point presentation on 

bullying, TLC lessons and administrative instructions using overhead materials.  Also, a 

school wide reward system was devised called the Brave Board (as Brockbank’s mascot 

is the Braves), which rewards students for showing improvement in citizenship. Data was 

saved from the 20005-2006 school year listing the number of bullying infractions that 

happened during that year.  The same data was taken for the 2006-2007 school year to 

compare from 2006’s baseline numbers.  To the great pleasure of the counselors and 

administration, the bullying incidents did decrease by 66 incidents.  This finding can 

assume that the more students are educated about what constitutes a bullying incident, the 

more they are aware that they are in violation of school and district policy.  The finding 

can also deduct that the number of bullying incidents have decreased at Brockbank 

because students are reporting incidents and disciplinary action is promptly taken.  This 

finding can also assume that Brockbank is a safer place because more students are aware 

of what bullying is and how it can be curtailed. 

 

Utah CCGP-Guidance Activities Results Report (Large Group) 2006-2007 

 

Counselors:  Nicia Gale, Lindsey Miller, Keith Lawson 

 

Target Group:  7
th

, 8
th

 and 9
th

 grade students 

 

Curriculum and Materials Used:  Interactive Powerpoint Presentation, Overhead 

Transparency, TLC Lessons 

 

Start Date/ End Date:  Presentations started in Sept. 06 and ended in Nov. 07 

 

Process Data:  Number of Students Affected:  As many as were inserviced about the 

bullying problem at Brockbank:  approximately 1,050 students 



 

Perception Data:  2005-2006 incidents of all aspects of bullying:  254,   2006-2007 

incidents of all aspects of bullying:  188 

 

Results Data:  A decrease of 66 incidents of bullying in 2006-2007 

 

Implications: When students are educated in all of the areas of bullying and enforce 

positive and negative consequences, the incidents of bullying decrease. 

Recommendation:  To continue the anti-bullying program at Brockbank Jr. 

High.  Keep data to assess and compare at the end of the school year and 

then re-evaluate the program for the next school year. 

 



Utah CCGP – Closing the Gap Results Report (Small Group) 2006-2007 

School: Brockbank Junior High 

Project Focus: Successful transition to Junior High 

Target Group: Twelve seventh grade students 

  

 

 

ABSTRACT  

Making the transition from elementary to junior high can be very difficult for some seventh grade students.  It is 

a time when students may need extra support from teachers, counselors, and parents.  In order to meet this need 

the seventh grade counselor at Brockbank Junior High worked with core teachers to identify struggling students.  

Parents/guardians of selected students were invited to come to school and meet with teachers and their child to 

discuss and plan ways to improve performance.   

PROJECT  DESCRIPTION 

Introduction  

 The goal was to create a process by which incoming 7
th

 grade students struggling with the transition to 

junior high could feel the support of the counselor, their teachers, and their parents during the change to 

junior high academics and expectations.  

 As the school year began we identified students whose grades dropped and disruptive behaviors 

increased.   Once a student was identified, usually by the team of core teachers, the counselor invited the 

parent to a team meeting.  The goal of the meeting is not to be punitive, but rather to encourage students 

to perform at their ability level.   

Participants  

 There were twelve seventh grade students who were identified for intervention. 

 There were two students in the sample who also receive special education services, and one student was 

coming to public school for the first time. 

Method  

 Team Meeting included student, parent/guardian, core teachers, and counselor, on three occasions a 

member of administration was also present. 

 Counselor used Solution-Focused techniques to engage the student and encourage success. 

 Following the team meeting, students would check in with the counselor weekly to monitor progress and 

discuss problems. 

 Evaluation was accomplished by comparing GPA before intervention to GPA after intervention. 

 

 

RESULTS 

On average, students who were involved in the intervention had a .228 increase in GPA.  There were seven 

students who had an increase in GPA and five students who had a decrease in GPA.  There were two students 

who had more than a one point increase in GPA and only one student who had more than a one point decrease 

in GPA.  The chart below documents the changes in GPA.  Blue indicates GPA before intervention, and yellow 

indicates GPA after intervention. 

 

A positive side effect of the parent meetings was that the parents felt more welcome and involved in their 

child’s education.  Following the team meeting parents were much more likely to call and/or email the 

counselor and teachers with questions or concerns about their student’s progress.  Another positive was that 

students felt their parents’ involvement in their education.  They also became aware that they had a person in 

the school that was aware of their situation and was willing to help them succeed. 
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DISCUSSION 

This small group project exemplifies the importance of a well-rounded approach to student success.  Teachers, 

counselors, administrators, parents and students working together have a better chance of being successful than 

any of these entities working alone, or in a single partnership.  Students involved in the intervention felt cared 

for and parents felt included.  Not every intervention was successful, but there were instances were great 

progress was made.  I think this is a good model for helping students who struggle with the transition from 

elementary to junior high.   

 



Utah CCGP – Guidance Activities Results Report (Large Group) 2006-2007 

School: Churchill Junior High School 

Project Focus: Harassment Prevention       

Target Group: 7
th

 Grade 

 

 

 

ABSTRACT  

Learning is hampered when students are faced with harassment.  Recognition of what harassment is, and how to 

handle it, provides the backdrop for this 7
th

 grade classroom activity.  The counselors directed an anti-bully 

activity organized by a power point presentation accented by a teaching video, musical performance, and 

participation activities including a pre-test and a post-test along with a summary successory for each 7
th

 grade 

student.  As evidenced by the comparison of pre-test and post-test results, students learned more about 

harassment and the ways to combat it than before the presentation. The expectation of the counselors was that 

students would benefit from this anti-bullying classroom activity, and data proves this hypothesis.  

 

PROJECT  DESCRIPTION 

Introduction (the Why) and Participants (the Who): 

The Harassment Prevention Presentation using Guidance Curriculum reinforces the understanding for 7
th 

graders that harassment interferes with education and the ability to learn. A quiz asking questions about the 

student’s knowledge of Harassment is given and then after the presentation the test is given again to ascertain 

the acquired knowledge of the students based on the information received throughout the presentation.   

 

Method (the What, When and Where and How): 

 Curriculum and Materials:  A counselor power point presentation, bullying video, Gossiping, Taunting, 

Bullying: It’s All Harassment;  music moment, Don’t Laugh At Me; interactive commitment activity to 

Stand Up Against Bullies with a bookmark summary along with a candy successory.  

 Project Start and End Dates: November 6
th

 – 8
th

, 2006 

 Class in which the Lesson will be Presented: 7
th

 Grade 3A Exploratory Classes 

 Evaluation Methods: Pre and Post Presentation Tests 

 Counselors: 7
th

 grade counselor Kathy Wirthlin and Beckie Bradshaw 

 

RESULTS 

See chart attachment 

 

DISCUSSION 

Our project allows us to evaluate if our curriculum is effective and to recognize if there is additional 

information 7
th

 grade students may need to identify and prevent harassment at our school to better facilitate a 

safe learning environment, not only for themselves but the school as a whole. The data shows that the 

Harassment Presentation does educate our 7th grade students about bullying and harassment.   

 



7th Grade Harassment Presentation  
Data Results ~ 2006-07 

   

Question Before* After** Variation 

1. Bullying is just teasing 

 
93% 96% +3% 

2. Some people deserve to be bullied. 

    
89%  97% +8% 

3. Only boys are bullies. 

 
83% 92% +9% 

4. People who complain about bullies are babies. 94% 

 

96% +2% 

5. Bullying is a normal part of growing up. 80% 

 

88%  +8% 

6. Bullies will go away if you ignore them.  66%  

 

73%  +7% 

7. All bullies have a low self-esteem, that’s why they    

   harass others. 
71%  

 

84%  +13%  

8. It is tattling to tell an adult when you’re being  

    bullied. 
87%  

 

96% +9% 

9. The best way to deal with a bully is by fighting or 

    trying to get even. 
85%  92%  +7% 

10. People who are bullied might hurt for a while, 

     but they’ll get over it. 
87% 94% +7% 

 

*Percent of students who answered false to the question BEFORE the presentation 

** Percent of students who answered false to the question AFTER the presentation 



Utah CCGP – Closing the Gap Results Report (Small Group) 2006-2007 

School: Churchill Junior High School 

Project Focus: 9
th

 Grade Failure Prevention  

Target Group: Failing 9
th

 Grade Students  

  

 

ABSTRACT  

Counselor interventions for 9
th

 Grade students failing core classes at mid-term, facilitate students being ‘on line’ 

for high school graduation because the positive strategies promote school achievement at the end of each term.   

All failing 9
th

 grade students at midterm are scheduled for an SEOP meeting with their counselor to discuss the 

possible sources of poor grades.  Strategies are individualized to assist the student in improving grades.    

Students are then tracked for 2 weeks.  If no grade improvement occurs, parents are discretely notified by mail 

with an enclosed progress report.  More strategies for improving grades are suggested to parents.  This 

notification serves as yet another tactic to positively influence end of term passing grades.   

If in fact students do fail CORE classes, negatively impacting their standing for high school graduation, the 

counselor schedules another SEOP meeting to discuss options for make-up: afternoon school, night school, 

summer school, electronic high school, etc., gives each failing student a completed Granite Peaks enrollment 

permission form.  At the end of 4
th

 term, these items are mailed to the student’s home.    

 

PROJECT  DESCRIPTION 

Introduction (the Why) and Participants (the Who): 

Through this Individual Planning Process each quarter at midterm the failing 9th grade students learn strategies 

to maintain passing grades not only in 9
th

 grade but also throughout the high school years, positively impacting 

their High School Graduation  
   

Method (the What, When and Where and How) 

 Guidance Intervention: All failing 9
th

 grade students at midterm are scheduled for an SEOP with their 

Counselor to discuss the difficulties the student is having, and to implement successful strategies to 

assist the student in obtaining passing grades.  

 Students are then tracked for two weeks. If no improvement occurs, then failing notification with 

updated progress reports are mailed to parents to further impact end of term passing grades.     

 Resources/Staff Needed: Counselors, Guidance Assistant, Grades Program, Stamps, Paper, Envelopes  

 Project Start and End Dates: Each midterm and each end of quarter  

 Evaluation Methods: Fewer number of failed classes at the end of the term than at midterm and fewer 

number of failing students 

 Counselors: 9
th

 grade counselors Kathy Wirthlin and Beckie Bradshaw 

 Curriculum and Materials Used: intervention strategies are based upon individual student needs 

 

RESULTS 

See chart attachment  

 

DISCUSSION 

Our goal with this project is to keep our 9
th

 grade students on track for High School graduation. The data shows 

that the Counselor interventions are successful in reducing the number of classes failed at the end of each 

quarter, as well as reducing the number of failing students when compared to mid-term data.  



Churchill Jr. High School 

Closing the Gap Results Report  
(small group) 

9th Grade Students 
August 28, 2006 – June 1, 2007 

 

  Measurable Outcomes Improvement 
Results 

YTD** 

Students/Classes 1
st
 

Term 

2
nd

 

Term 

3
rd

 

Term 

4
th

 Term 1st 2nd 3rd 4th  
Number of STUDENTS failing  
any class at Mid-term 49 65 45 57     216 
Number of STUDENTS failing  
any class at End of term 19 29 26 N/A* 30 36 19 N/A* N/A* 
Cumulative number of CLASSES  
failed at Mid-term 94 132 87 154     567 
Cumulative number of CLASSES  
failed at End of term 34 58 53 N/A* 60 74 34 N/A* N/A* 
Parent Notification          
Number of Parent Post Mid-term 
notifications of failure 28 61 41 53     183 
Number of Remediation  
Responses for Core Classes 16 24 19 N/A*     N/A* 
 

*N/A - Information not available until after 4
th

 term grades are available  

**YTD -  Information as of June 1
st
  



The purpose of this study was to improve student’s academic performance and increase 

the number of students passing English and geography in ninth grade.  The study was 

conducted over the first three terms of the school year. Students were  included in the 

study if they were failing either of English or geography at midterm of the first term.  

Various interventions were offered. Student performance did improve after the initial 

contact. During the second term, grade point averages dropped.  This is directly related 

to less counselor contact.  GPA’s rose again in the third term.  Students who 

experienced the most success attended class on a more regular basis. With additional 

contact, interventions and regular attendance, students do respond and improve in 

performance. 



Utah CCGP – Guidance Activities Results Report (Large Group) 2006-2007 

School: Evergreen Junior High School 

Project Focus: Increase involvement and practical experience with career goals and align their 

expectations with reality 

Target Group: 9
th

 grade students. 

 

 

ABSTRACT  

 The need for career awareness for Junior High School students has been identified through our year-end 

survey of parents, teachers, and students. We chose to address this through the Reality Town activity with all 9
th

 

grade students. Our pre-intervention quiz showed students had little awareness of careers outside their family 

and close friends. Our goal was to increase their awareness and help them match their interests and achievement 

with the world of careers. The post-intervention survey revealed an increase in awareness of careers in general. 

Students saw the connection between educational achievement and career choice. There were many “Aha” 

moments. 

Such as, “I need a second job if I’m a beginning teacher?”, “I have to pay that much for groceries?”, “Why do I 

have to have insurance?” 

 All in all it was an enjoyable and enlightening experience with reality for a short period of time. 

 

PROJECT  DESCRIPTION 

Introduction  
To increase involvement and gain more practical experience with career goals and align their expectations with 

reality. 

 

Participants All 9
th

 grade students 

 

Method  

 My Life Path 

 Interest Inventory 

 Top 3 career choices- researched background on these choices (Education needs, salary, skills 

needed) 

 

After participating in the Reality Town experience students were quizzed on how their expectations meshed 

with reality of their choices. 

 

 

RESULTS 

As a result students were better informed and approximately 20% were disillusioned, where as 80% felt that 

they had made a good choice. Of the 80%, 20%, although pleased with their choice, felt they needed more 

research and knowledge before choosing this career path. 

 

DISCUSSION 

 



Utah CCGP – Guidance Activities Results Report (Large Group) 2006-2007 

School: Hunter Junior High  

Target Group: 8
th

 Grade 

Target Group selection is based upon: School improvement goals      

 

 

ABSTRACT  

We noticed that 8
th

 grade students still lacked knowledge in the following areas:  “Choices Explorer,” the 

Counselor’s role, CTE courses and programs, and academic/career planning.  Our goal was to survey about half 

of the eighth grade (183 students), to find out how much knowledge they have in these areas.  We used in-class 

presentations and the SEOP process to provide accurate and up-to-date information.  We found that knowledge 

and awareness were increased after the curriculum activities.  The result of this increased knowledge and 

awareness will help students to plan better and with a purpose. 

PROJECT  DESCRIPTION 

Introduction  

 There was a need to improve students’ knowledge and awareness of “Choices Explorer,” the 

Counselor’s role, CTE courses and programs, and Academic/Career Planning.  The goal of this project 

was to find out their current knowledge, then teach and provide information in in-class presentations and 

SEOP to increase their level of knowledge and awareness. 

Participants  

 The eighth grade counselor met with about half of the eighth graders (183 students) in their US History 

classes to take the pre and post test survey. 

Method  

 Guidance Lesson Content:  Academic and Career Planning/SEOP 

 Curriculum and Materials:  A review of CCG activities and programs, CTE (handouts/DVD 

presentation) GTI DVD (3D Animation program) and handouts, Utah Department of Workforce 

Services Occupational Outlook studies and handouts, Scholarship information, and 4 Year Plan. 

 Project Start and End Dates:  April 12, 2007 to March 19, 2007 

 Presentations were held in the US History classes and during SEOP 

 Evaluation Methods –pre/post tests 

 Counselor:  Tupou Ofahengaue 

 

RESULTS 

 

 

8th Grade Knowledge/Awareness 

Before and After SEOP

0%

50%

100%

150%

Pre-test 33% 90% 13% 91% 85%

Post-test 60% 93% 86% 99% 94%

Choic Coun CTE Activit Plan

 
The rate of improvement in knowledge and awareness was measured by using the data from the pre and post 

test surveys. 

 



We found that in the pretest survey, 33% remembered using “Choices Explorer” to figure out interests and 

abilities, 90% met and interacted with their school counselor, 13% had sure knowledge about what CTE stands 

for and what classes are considered to be CTE.  Furthermore, 91% participated in a classroom lesson or an 

activity led by a school counselor, and 85% have a plan for school success today and for the future. 

 

The post-test showed increased results in all areas.  While 60% remembered using or had knowledge of 

“Choices Explorer”, 93% met with and interacted with a school counselor, and 86% have sure knowledge of 

CTE and CTE programs.  Also, 99% participated in a classroom lesson or an activity led by a school counselor, 

and 94% have a plan for school success now and for their future. 

 

DISCUSSION 

Our results tell us that although students participated in lessons and activities such as “Choices Explorer” 

exploration sessions, the number of students who remember using the program were much less than the actual  

number of students who used the program.    We are also aware of the use of technology in our presentations 

that, technology not only helped to keep students interested, it also helped to increase their retention rate.  

Finally, classroom presentations and SEOP process will provide an opportunity for students to review and 

update information needed in building a more purposeful plan for their school success today and their future. 
 

 

 

Created by Julie Balhorn, Intern Counselor, Granite Park Middle School, Granite School District, 2007.  

Used with permission. 

 



Utah CCGP – Guidance Activities Results Report (Large Group) 2006-2007 

School: Jefferson Junior High School 

Project Focus: Is to improve students knowledge of depression and suicide. 

Target Group: All 8
th

 grade students registered in Health 1
st
 semester 

 

ABSTRACT  

The purpose of this study was to improve student awareness of the signs and symptoms of depression and 

suicide using the district approved guidance curriculum on this subject.  The curriculum was delivered to 155 

eight grade health students.  The data is based on pre-test and post-test results of the students who participated.  

The results indicated an 18 % increase of students scoring 70% or above on the post-test.  Also, a 12% decrease 

of students scoring 50% or below on the post-test.  

 

PROJECT  DESCRIPTION 

Introduction  

 Self knowledge of the influence of a positive self concept and self knowledge of the importance of 

growth and change. 

Participants  

 155 students impacted. 

 All students registered in 8
th

 grade Health class 1
st
 semester. 

Method  

 Guidance lesson was an in-class presentation on depression and suicide prevention. 

 Project started Sept. 5, 2006 and ended Sept. 28, 2006. 

 Subject was presented in Health class. 

 Evaluation Methods – the results were measured using a pre/post test method designed to measure a 

student’s knowledge of the signs and symptoms of depression and the methods of preventing suicide. 

 Counselors: Ruth O’Hara, Jamie Jensen, Lynda Patrick, Ben Wiley 

 Materials used during the project were District Guidance Curriculum, visual power-point presentation, 

role plays, and 10 question pre/post tests for all students. 

 

RESULTS 

The data indicates students significantly increased their knowledge of concepts related to depression and 

suicide.  Students gained self knowledge of the influence of a positive self concept and the importance of 

growth and change.  Students have more awareness of steps to get help, and can utilize this information when 

exposed to issues related to depression or suicide. 
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(Graph 1)The data shows that 60 out of 155 (39%) of the students scored above 70% on the pre-test, 

compared with 88 out of 155 (57%) scoring above the same 70 % mark on the post-test.  This is an 

increase of 18% of the students in the project that improved their knowledge of suicide and depression 

over the two day presentation. 
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(Graph 2)The data also shows that 65 out of 155 (42%) of the students scored at or below 50% on the pre-test, 

compared with 46 out of 155 (30%) that scored at or below the same mark on the post-test.  This is a 12% 

decrease or improvement in students scoring below 50% in the project. 

 

This data indicates that students significantly increased their knowledge of concepts related to depression and 

suicide.  Students gained self-knowledge of the influence of a positive self concept and the importance of 

growth and change.  Students have more awareness of steps to get help, and can utilize this information when 

exposed to issues related to depression or suicide.   

 

 

 

 

 

 

DISCUSSION 



Utah CCGP – Closing the Gap Results Report (Small Group) 2006-2007 

School: Jefferson Junior High School 

Project Focus: Overall improvement of our target group’s grades.     

Target Group: A group of random students with a 1
st
 mid-term G.P.A. between 1.5 and 2.0 

  

 

ABSTRACT  

Students were selected for the study based on 1
st
 mid-term grade point average ranging between 1.5 and 2.0.  

Twenty-five students were selected of which 3 withdrew during the time of the study.  Data also included the 

DIBLES and Iowa Basic Reading scores.  These were used to compare reading levels to a student’s likelihood 

of academic improvement.  Counseling interventions for each student ranged from 3 to 19 contact interventions 

which included motivational discussions and possible contracts for candy and BIONIC rewards and pencils. 

Results suggested reading levels are a significant contributing factor to academic success. 

 

PROJECT  DESCRIPTION 

Introduction 

 We attempted to help students set academic goals and develop long term planning skills. 

 The purpose of the study was to show that student reading level is a significant factor in academic 

success. 

Participants  

  There were 25 students from all three grades that participated in this project.  Three moved out of our 

school boundaries during the course of the project. 

 Target group were students who had received a G.P.A. between 1.5 and 2.0 at 1
st
 mid-term. 

Method  

 Interventions/Guidance Activities: SEOP’s, Rewards and Incentives, Reviewing student grade profiles. 

 The resources needed were individual planning time, candy, soda-pop, BIONICS, student grade profiles, 

DIBLES data, and Iowa Basic Test data. 

 Project started Sept. 2006 to March 2007 

 Our evaluation methods were improved grade point average, intervention contacts, test scores on 

DIBELS and Iowa Basic Test data. 

 Counselors: Ruth O’Hara, Jamie Jensen, Lynda Patrick, Ben Wiley 

 Curriculum and materials used: Student grade profiles, SEOP’s, reading scores, career magazines, and 

incentives. 

 

RESULTS 

The results of the project are: Out of twenty five students- three moved out, seven improved their grades over 

the course of the project, fifteen students maintained or lowered their grades during the project. 

 
Tier I Level Reader Results (reading on grade level): 3/6 - 50% improvement 
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Tier II Level Reader Results (approximately reading on 4-5 grade level): 2/7 – 26% improvement 
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Tier III Level Reader Results (approximately reading on 3

rd
 grade level): 2/9 – 22% improvement 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The data shows that 16 of 22 students were below grade level readers at the start of the project.  We believe that 

this data shows the impact and effect that reading level has on their overall grades.  For these students it is hard 

to improve their G.P.A.’s while they are trying to catch-up on their reading level.  It is especially concerning 

because as classroom requirements become harder with each new grade, these students face a greater up hill 

battle to improve their overall G.P.A.  Even though students received additional interventions from counselors, 

reading level is significantly effecting grade improvement.  The results of the study suggest Tier II and Tier III 

level readers struggle to improve G.P.A.   

 

 

 

DISCUSSION 



Closing the Gap (Small Group) 2006-2007 

 

Kennedy Jr. High 

Target Group- AVID 

 

Abstract 

 

   In our first year of AVID we put together a group of 25 students from backgrounds typically 

under-represented in college to be served in the program. The goal was to help these students 

take rigorous courses to best prepare them for honors, AP, and  college level work, supply 

regular tutoring to help them succeed in those rigorous courses, and to teach them school skills 

such as Cornell notes, Socratic critical thinking, and organizational skills. The effectiveness of 

the program was to be measured by gpa and by participation in Socratic seminars and 

organization lessens and checks.. It was found that overall gpa for the class decreased slightly, 

but skills were learned in the areas of note-taking, use of Socratic seminars, and binder 

organization. 

 

 

Description 

  

The purpose of the program was to better prepare for college a group of students from typically 

under-represented backgrounds in college. The group had gpa’s between 2.0 and 3.5. The 

ethnicity of the group included 18 Hispanic, 3 Caucasian, 3 Pacific Islanders, and 1 Asian 

student. Four of the students left the program during the year. The class was taught every other 

day on an A-B schedule and was assigned as an elective class by students’ choice. Students were 

given binders and instructions on how to maintain proper organization using that binder. Binders 

were checked weekly for accuracy, order, and completeness. Socratic seminars were conducted 

on a regular basis to instruct them critical thinking and questioning. Tutors for local colleges 

were trained and assigned to tutor students during approximately 40 minutes of each AVID class. 

Students were interviewed periodically by a counselor (Mayne) to check progress and to offer 

support. The AVID curriculum was used in the class. 

 

Results 

 

All students participated in rigorous courses. It was required that students be in at least Algebra 

level math and most were taking a foreign language. All student participated in Socratic 

seminars. All students learned organizational skills by using the AVID binder and by 

participating in regular binder checks and by required use of the Cornell note-taking system. 

A few students saw an increase in their GPA from first term to third term; however, the group 

had an overall average decrease of 0.21 . (See Table A). 

 

 

 

 

 

 



Utah CCGP – Closing the Gap Results Report (Small Group) 2006-2007 

School: Granite Park Middle School 

Project Focus: (the following data/information/school improvement goals)       

Target Group: (whole school, entire class, grade level) 

  

 

 

ABSTRACT  

 

      Helping students who have failing grades can be done in may ways.  This project looks at one approach to 

help these Students improve their GPA’s based on information and personal interest, rather than addressing the 

students personal situation.  The idea is that if the students are aware of the impact the quality of their education 

will have on their future, they are more likely than not to be willing to make improvements.  The students were 

given the same information, with follow up only.  Grade improvement status was evaluated. 

 

PROJECT  DESCRIPTION 

 

Introduction  
This project attempts to evaluate whether this particular approach to helping marginal students  improve 

their Grade Point Average.   

 

Participants  

 Students were referred by parents, teachers, and from counselor review of failing students list. 

 Students were all 7
th

 grade. 

 

Method 

 Students were given an intensive, 1 on 1 session(s) with their counselor (usually takes around 1 hr each)  

The sessions include  1) an introduction to the linkage between educational achievement and adult 

income using a chart prepared by the counselor, 2)  a discussion about how goals work and the 

importance of daily routine and their academic achievement, and 3) a commitment of what the student is 

willing to do to achieve that goal.  Students were invited to come back after the first quarter to review 

their progress. 

  

 Evaluation was done at the end of the 3d Term.  GPA were discussed with the student after the first 

quarter,  The GPA was assessed at the end of the 3d Term and compared to their GPA at the end of the 

previous quarters.  Students who improved their GPA were tallied in one group, those who remained the 

same in another, and those who declined were in a 3d group. 

 

●    Tallied results showed that of the 28 students who were included in the group, 12 improved their GPA                                

 by more than 0.4 over the quarters covered.  Those students who maintained the same level +- 0.3 were 

            considered to have the same GPA.  Those students who declined more than 0.3 GPA were considered  

            to have declined. 
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RESULTS 

      

           In all, 28 students received this presentation.  3 of these students transferred before the end of the 3d 

Term.  The remaining 25 students were tallied on the above criteria.  The fell out as noted in the graph. 

 

Of the group,   48%  of the student improved 

                         20% of the students remained the same 

                         32% of the students declined. 

 

 

 

 

 

 

 

 

 

 

 

 

          While our initial analysis failed to show the dramatic improvement anticipated for all of these students, 

we have  concluded that there was an overall positive result, since all students were considered to seriously at 

risk. When all those who did not continue to decline are added to those who improved,  the overall result (68%) 

can be considered to be very positive. 

 

 

DISCUSSION 

 



Utah CCGP – Guidance Activities Results Report (Large Group) 2006-2007 

School: Wasatch Junior High 

Project Focus: To determine the impact of a required study skills class on academic 

achievement.      

Target Group: 7
th

 grade 

 

 

ABSTRACT  

 The purpose of this project was to determine whether implementation of a required 7
th

 grade study skills 

class would improve organization skills and study skills  and subsequently improve students’ academic 

achievement.  Students’ academic achievement was determined by improvement in G.P.A. 

 The method was to enroll each 7
th

 grade student in a study skills class and to instruct them using a 

prescribed curriculum for one quarter as well as require the daily use of a student planner. 

 An expected result was for improvement to be shown while students were enrolled in the study skills 

class.  A desired result was for students to maintain a similar success following completion of the class. 

 As expected, most students experienced a higher level of achievement while enrolled in the study skills 

class.  However,  the majority of students did not maintain the same level of success in the quarter following  

the completion of the study skills course.  

 

PROJECT  DESCRIPTION 

Introduction   We wanted to study the impact of a required study skills quarter class for 7
th

 grade students.  

 A Desired Result for Student Learning at Wasatch Junior High is to teach students the skills necessary to 

be successful in the school setting and beyond.  The ability to organize and plan successfully is a learned 

skill that is absolutely essential for success in the modern world. 

Participants  

 128 7
th

 grade students in 1
st
 and 2

nd
  quarter study skills class 

 Method  

 We compared the GPA of the students taking study skills first and second quarters with their GPA 

for the quarter after their study skills class 

 August 28, 2006- March 22, 2007 

 Counselors:  Robyn Bechthold and Karen Taylor 

 Curriculum and Materials Used 

 

RESULTS 

Out of 128 students— 

61--   Highest GPA during the quarter they took the study skills class 

27--   Highest GPA during quarter after taking study skills 

24--   Lower GPA during the quarter after taking study skills 

16--  GPA the same during the quarter taking study skills as the quarter after taking study skills 
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DISCUSSION 

 The implications of this project and the resulting data provide vital information regarding the impact of 

teaching study skills and a system of organization to students as it relates to academic success.   

 Of the students who were tracked, 60% achieved their highest G.P.A. during the quarter they were 

enrolled in a study skills class.  Although 28%  received their highest G.P.A. during the quarter following their 

study skills class, that was a 32% drop from the quarter in which they were enrolled in study skills.  In addition, 

25%  had a lower GPA in the quarter after taking the study skills class. 

 Given the dramatic academic success of students enrolled in the study skills class as compared to the 

dramatic drop in academic success during the following quarter, the data indicates that a study skills program 

significantly impacts student achievement.  The data also suggests the importance of reinforcement of study 

skills as well as use of the planner as part of the curriculum.  In addition, if organization and planning (i.e., the 

planner)  were used in each classroom on a continuing basis, students would develop the skills necessary to 

achieve academic success throughout every level of school and into the workplace.  

 



Utah CCGP – Closing the Gap Results Report (Small Group) 2006-2007 

School: Wasatch Junior High 

Project Focus:  Improvement in GPA, School/Life Skills and Communication between home 

and school      

Target Group: Students with one or more failing grade 

  

 

 

ABSTRACT  

 

The purpose of this project was to help junior high students who were struggling with academic grades, 

to acquire new skills and strategies for learning and attitudes that would enhance their educational experience 

and hopefully improve grades.  In addition, parents were very involved in the process as a part of the connection 

between home and school. Students who had earned one or more “F” grades were sent a letter inviting them to 

attend the workshops with at least one parent, after school once each week for five weeks.  The project involved 

use of the agenda planner, with a point system attached for filling it out, and acquiring signatures from teachers 

and parents.   

Skills, beliefs and attitudes were taught as well as implementing information about learning styles and 

personality traits and how that knowledge influences success in the classroom. 

The expected result was for improvement of GPA as well as an increased connection between parent and 

student. 

As expected, the majority of students did show an improvement in GPA after attending the workshops. 

By way of survey, parents unanimously expressed an improvement in the connection between home and school 

and skills to prepare their students for success in school.  

 

PROJECT  DESCRIPTION 

  

Introduction  
 The desired result for student learning at Wasatch Junior High is to teach the students the skills 

necessary to be successful in the classroom and beyond.  The ability to be organized, plan successfully, improve 

on learning strategies an skills, along with forming positive attitudes and staying connected are all essential 

skills for success in school and society. 

 

Participants 
Participants included a total of thirty seventh, eighth, and ninth grade students along with thirty-five 

parents, after three separate five-week sessions. 

 

Method  

 All students who participated had failed one or more classes sometime during the course of the year 

previous to being invited to attend the program.  Parents were contacted by letter and or personal 

invitation. 

 Three sessions:  10/05/06 to 11/02/06; 11/09/06 to 12/14/06; 03/01/07 to 03/29/07 

 Evaluation Methods:  End of term grades, anonymous evaluations collected from students and parents. 

 Counselor: Karen Taylor 

 Curriculum and materials used: 

“How to Get Good Grades,”  Woodburn Press 

The Six Most Important Decisions You’ll Ever Make,  Sean Covey 

The 7 Habits of Highly Effective Teens, Sean Covey 

“The Color Code,” Taylor Hartman, Ph.D 

“Learning Styles Inventory,” John Holland 

 

 



 

 

 

RESULTS 

   

 Data shows the highest GPA of students involved in the project occurred following the project.  Parent’s 

comments and recommendations of the project is a positive reaction indicated in anonymous evaluations turned 

in on the last day of the five week project. 

 

 

 

 

 

 

 

 

 

 

 

DISCUSSION 

 

 The implications of this project and the resulting data provide vital information regarding the impact of 

teaching school / life skills including a system of organization to students as it relates to academic success.  

Information from parents after being involved with their students in the workshop also indicates that there is 

value in teaching these skills to their students and including the parents as part of the connection.  The results 

show that the use of an agenda planner by students, parent, and teachers as a means of organization and 

communication is an important tool for the success of students and should be encouraged. 
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Utah CCGP – Guidance Activities Results Report (Large Group) 2006-2007 

School: West Lake Jr. High 

Project Focus: GearUp 9
th

 Grade Academy 

Target Group: 9
th

 Grade Students. 

Contact: Larry Jensen  Email: larry.jensen@granite.k12.ut.us 

 

ABSTRACT  

GearUp 9
th

 Grade Academy is a pilot program designed to assist ninth grade students in being on track for 

graduation by the end of their ninth grade year.  A computerized curriculum called A+ is used in an after school 

setting to help students recover lost credit.  Results suggest that there are a large number of ninth grade students 

who are deficient in credit and that this program has had some impact in addressing this problem.  

PROJECT  DESCRIPTION 

Introduction  
When analyzing data from previous years, we found the near 72% of our ninth grade students who move on to 

tenth grade deficient in English and Geography credit where not graduating from high school with their class.  

GearUp 9
th

 Grade Academy was designed to help address this problem by providing an avenue for students to 

recover missed or lost credit.  

 

Participants  
We targeted 9

th
 grade students who were deficient in at least one core class, specifically English and Geography 

credit.  

 

Method  
Students were recruited through class meetings, individual meetings, and assemblies. Students were informed of 

the benefits of graduating from high school and were assisted in developing a plan for recovering lost credit. A 

computer based program called A+ was used to provide students with the required curriculum.  A+ curriculum 

is based on the Utah State Core, and has been adopted by a number of high schools in our district. Students 

work in a computer lab setting at their own pace while being assisted by counselors and tutors at a ratio of 1 

to10.  Credit recovered is transferred to the student’s transcripts at the end of each quarter.  Students are 

provided counseling and mentorship through the entire process and leave with a plan for future occupations. 

 

RESULTS 

At the end of the first semester of the school year, we found that 

285 9
th

 grade students were missing at least one quarter credit from 

one of their core classes (Math, Science, English, and Geography). 

103 students have participated in the Gear Up 9
th

 Grade Academy 

program for at least one day.  Of the 103 students who participated 

in the program, 24 have recovered their lost credit.     

  

 

 

DISCUSSION 

Considering that such a large number of 9
th

 grade students are deficient in credit and that previous data has 

suggested that being on track for graduation with credit has an impact on high school graduation, credit 

recovery is a significant need for 9
th

 grade students.  Based on the limited success of the program this year, we 

will make efforts to expand this program for the following year.  The goal will be to make a greater impact on 

this problem and to help all students graduate from high school.  In addition, it may be interesting to track 

students who have recovered credit with this program as they progress through high school. This could help us 

measure the impact of GearUp 9
th

 Grade Academy in a longitudinal sense.  
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Utah CCGP – Closing the Gap Results Report (Small Group) 2006-2007 

School: School name 

Target Group: (Class, Focus Group, or Individuals) 

Target Group selection is based upon: (the following data/information/school improvement    

goals)       

 

 

ABSTRACT  

This is for someone to quickly see what the project is all about.  This should be one short paragraph 

summarizing the rest of the paper.  You should include the purpose, participants, method, and results – both 

expected and actual. 

 

PROJECT  DESCRIPTION 

This is the Who, What, Where, When, Why, How section.   

Introduction (the Why) 

 Identify the Utah CCGP Student Outcome or Desired Result for Student Learning 

 Intended Student Behavior 

Participants (the Who) 

 Number of Students Participating/Affected 

 Target Group 

Method (the What, When and Where and How) 

 Guidance Activity(ies) or Intervention(s) 

 Resources/Staff Development Needed 

 Project Start and End Dates 

 Evaluation Methods – How will the results be measured? (E.g. pre/post tests, number of students 

retained, scores on tests, number of incidents reported, etc.) 

 Counselor(s) 

 Curriculum and Materials Used 

 

RESULTS 

What are the results of the project (i.e. skills/competency data, changes in behavior, grades, attendance - 

including achievement data).   

You can insert graphs by selecting Insert/Picture/Chart.  From there, you can input 

whatever data you would like. You can add text around the graph by right clicking on 

the graph, then selecting show picture toolbar.  In the toolbar that pops up, 

click on the icon that looks like a dog with lines through it, then select 

tight. 

 

 

 

 

 

DISCUSSION 

This section is the place to talk about implications – What does the data tell you? What can the students do with 

this now?  It is also the place to talk about anecdotal information, successes, improvements, and future 

directions. 
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Utah CCGP – Closing the Gap Results Report (Small Group) 2006-2007 

School: West Lake Junior High 

Project Focus: Improve academic performance measured by GPA and reduction in behavioral 

referrals to administration     

Target Group: A group of 15 ninth grade students  

Contact:  Scott Bell Email: Scott Bell@granite.k12.ut.us 

 

 

ABSTRACT  

This project was designed to address low academic GPA and behavioral referrals to the administration through 

participation in an after school program based on Christian Moore’s “Why Try?” curriculum.  The class was 

composed of 9
th

 graders referred by faculty, counselors or self-referral, and was held four days per week for an 

hour.  The results of classroom data showed an improvement in GPA for most students, and a decreased number 

of referrals.  Data indicated a correlation in these two factors.    

PROJECT  DESCRIPTION 

Introduction  
There was a high number of behavior office referrals at West Lake; a large number of students had a below 

average GPA.  The “Why Try?” class is designed to address these issues.  The expectation is that students 

will increase effort resulting in an elevated GPA; referrals to the administration will decrease 

Participants  

 Fifteen  ninth grade students 

 Teacher referrals and self-referrals were used in selecting subjects 

Method (the What, When and Where and How) 

 Implementation of the “Why Tray?” program (Christian Moore) was used for this group 

 Five counselors completed the training program in Provo, Utah, 2004 

 The  project dates for this year:  September 2006—May 2007 

 Results will be measured by using 4
th

 term of the previous year as baseline GPA, then comparative 

statistics for each term following; referrals to the administration will be tracked and measured 

 Scott Bell, Larry Jensen, Carol Goulais, Steve Chard, Yvonne Fortune 

 The “Why Try?” curriculum and hands on materials which were purchased during the training 

 The class is an after-school class providing elective credit, available to all participating ninth grade 

students  

RESULTS 

Students improved GPA by an average of .20 (the greatest being .70 and the least being -.50) .  Behavior 

referrals to administration decreased significantly (from 12 referrals to only 1 

referral for this group).   

  
Charting these statistics portrays an interesting 

fact that was observed in this project:  As a 
student’s GPA improves, there is a strong 

correlation in decreased behavioral referrals. 
 

 

 

DISCUSSION 

Our results tell us that the students who participated in the class improved their GPA’s and their behavior during 

the time they were in the Why Try class.  While the results were positive, the improvements in GPAs were 

modest.  In future classes we will incorporate more academically oriented lessons in the curriculum in addition 

to the emotional intelligence curriculum.  Students reported that they learned skills in anger management and 

goal achievement on their end of class survey. 
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